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Abstract  

Gaming disorder and depression of Chinese adolescents have aroused widespread 

concern. Although there is a close relationship between gaming disorder 

and depression among ordinary adolescents, few studies have examined this 

relationship among Chinese left-behind adolescents (adolescents left in rural areas 

while parents work in urban areas for at least six months annually) from the perspective 

of environment-individual interactions. This study aimed to analyze whether family, 

school, and personality factors could interact in predicting left-behind adolescents’ 

gaming disorder and depression. A cross-sectional questionnaire study was conducted 

between June and December 2020 in four high schools in Central China. A total of 618 

left-behind adolescents between 11 and 15 years of age completed the anonymous 

survey. The results found that gaming disorder acted as a mediator linking parental 

neglect to depression. Teacher-student relationships and trait self-control uniquely 

weakened the predictive effect of parental neglect on gaming disorder and the 

mediating effect of gaming disorder between parental neglect and depression. The 

three-way interaction of parental neglect, teacher-student relationships, and trait self-

control also showed a significant effect on left-behind adolescents’ depression through 

gaming disorder. The protective role of teacher-student relationships on the mediation 

of gaming disorder was stronger for left-behind adolescents with lower trait self-

control, and the protective role of trait self-control on the mediation of gaming disorder 

was stronger for left-behind adolescents with lower teacher-student relationships. The 

results promote a better understanding of how family, school, and personality interact 

to predict left-behind adolescents’ gaming disorder and depression. The findings can 

inform specific practical suggestions for preventing and intervening in gaming disorder 

and depression. 
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Introduction 

In some developing countries, due to the migration of a significant number of rural populations to urban areas 

for employment, many children are left behind in rural areas, resulting in a phenomenon known as “left-behind 

children”. Left-behind children are individuals under the age of 18 who are left to stay in rural areas with one or 

both of their parents going to urban areas for work for at least six months out of the year (K. Li et al., 2021; Zhen 

et al., 2020). Left-behind children can be classified into two types (i.e., one parent absent and both parents absent) 

or three types (i.e., father absent, mother absent, and both parents absent; Liu, Tu, et al., 2022; Wang et al., 2015). 

Left-behind adolescents are minors between the ages of 12 and 18 who fall under the category of left-behind 

children. Typically, left-behind adolescents live with their grandparents or other relatives when both of their 

parents are migrant workers. Approximately 6 million Chinese children and adolescents were left at home in 2020 

(Ministry of Civil Affairs of the People’s Republic of China, 2021). By the end of 2020, 94.7% of rural children and 

adolescents aged 6– 18 had access to the internet, a rate that was almost the same as that of urban children and 

adolescents (95%; China Internet Network Information Center, 2021). Left-behind children and adolescents mainly 

access the internet through their mobile phones, which they often use for entertainment activities (e.g., online 

games; China Internet Network Information Center, 2021).  

Rural areas in China have good broadband coverage, enabling rural adolescents to conveniently access online 

gaming through their mobile phones (China Internet Network Information Center, 2023). Although online games 

can offer certain advantages to left-behind adolescents, such as helping to alleviate negative emotions, providing 

an escape from negative events, fostering peer relationships, and fulfilling the need for a sense of belonging, they 

also pose the potential risk of gaming disorder. Gaming disorder, encompassing both online and offline 

manifestations, has been incorporated into the 11th edition of the International Classification of Diseases (ICD-11) 

as a distinct syndrome with clinical relevance (World Health Organization, 2018). It is characterized by a pattern of 

gaming behavior that causes considerable distress or substantial impairment in various aspects of an individual’s 

life, including personal, family, social, educational, or occupational functioning. According to a recent meta 

analysis, the overall pooled prevalence of gaming disorder was 3.3%, 95% CI [2.6, 4.0], with a higher prevalence in 

males (8.5%) than in females (3.5%; H. S. Kim et al., 2022). In the era of the internet, the predominant manifestation 

of game disorder is internet gaming disorder. Currently, research on gaming addiction predominantly centers on 

internet gaming disorder.  

Gaming disorder of left-behind adolescents has become a severe concern in China (B. Yang et al., 2021). Left-

behind children and adolescents in China spend significantly more time on mobile games every day than children 

and adolescents who are not left behind (Xu & Chen, 2020; Zhou, 2018). Moreover, depression is also one of the 

most troubling problems among left-behind adolescents (Ding et al., 2019). Due to the dysfunction of the family 

system that cannot effectively buffer the impact of adverse factors, the risk of depression in left-behind 

adolescents is much higher than that in ordinary adolescents (Fellmeth et al., 2018; Wang et al., 2015). Empirical 

studies have found that gaming disorder is one of the risk factors for adolescent depression (Brunborg et al., 2014; 

S.-H. Kim & Hwang, 2020; Loton et al., 2016). Internet gaming disorder can even significantly predict adolescents’ 

well-being a half year later (Teng et al., 2020). The displacement hypothesis and the interference hypothesis are 

two theoretical models that potentially explain the relationship between gaming disorder and the onset of 

depression. According to the displacement hypothesis (Kushlev & Leitao, 2020), excessive engagement in mobile 

games consumes individuals’ time and attention that could be allocated to activities such as sleep, physical 

exercise, and interpersonal interaction. Consequently, gaming disorder may increase the susceptibility to 

depression in individuals. Furthermore, based on the interference hypothesis of mobile phone use, excessive 

immersion in online gaming can disrupt individual cognitive development and interpersonal interactions, thereby 

increasing the risk of depression (Kushlev & Leitao, 2020; Sbarra et al., 2019). Although there is a close relationship 

between gaming disorder and depression among ordinary adolescents, few studies have examined this 

relationship among left-behind adolescents through an environment-individual interaction model. This study 

analyzes whether family environment (e.g., parental neglect), school environment (e.g., teacher-student 

relationships), and personality factors (e.g., trait self-control) could interact in predicting Chinese left-behind 

adolescents’ gaming disorder and depression. 

  



The Effect of Parental Neglect 

Parental neglect is a kind of injury in which parents ignore their children’s physiological, psychological, and social 

needs (Khaleque, 2015; Maughan & Moore, 2010). It has a critical impact on adolescents’ mental health (Leeb et al., 

2011). In particular, adolescents who are neglected by their parents have a high risk of depression (Kwok & Gu, 

2019). According to attachment theory, parental neglect makes it impossible for good attachment relationships 

between parents and children to be established and maintained, and the two functions of attachment (i.e., 

emotional warmth and social control) may fail to produce a marked effect (Finzi et al., 2000; Sciarrino et al., 2014). 

In terms of emotional warmth, parental neglect may lead to dissatisfaction with psychological needs (English et al., 

2005). Neglected adolescents may turn to their mobile phones to seek comfort and alleviate the negative thoughts 

and emotions caused by the frustration of emotional needs (Chang & Lin, 2019; Chang et al., 2018). Among 

multiple mobile phone functions, online games with high feedback and a strong sense of flow are particularly 

more likely to become a critical way for adolescents to meet their psychological needs (Lin et al., 2021), and this 

may, in turn, develop into gaming disorder. In terms of social control, parental education is one of the most crucial 

influences on the socialization and development of children and adolescents (LeVine, 2003). Parental neglect may 

lead to a lack of supervision and control of left-behind adolescents’ use of mobile phone, which results in the 

excessive use of these phones for online games. Numerous empirical studies have also confirmed the predictive 

effects of parental neglect on adolescent internet addiction and smartphone addiction (Chidambaram et al., 2023; 

Kwak et al., 2018; Jihyun & Misook, 2023). Since parental neglect may significantly predict left-behind adolescents’ 

gaming disorder and gaming disorder may, in turn, significantly predict depression, gaming disorder may play a 

mediating role between parental neglect and left-behind adolescents’ depression. 

The Effect of Teacher-Student Relationships 

According to the bioecological model of human development, individual development is affected by family, school, 

peers, and other environmental systems simultaneously, with significant interactions among these environmental 

factors (Bronfenbrenner, 2005). Therefore, the predictive effect of parental neglect on left-behind adolescents’ 

gaming disorder may be moderated by school environmental variables, such as the teacher-student relationship. 

The teacher-student relationships consist of the cognitive and emotional connection established between 

individuals and teachers in the school environment (Wentzel, 1997). Adolescents with poor teacher-student 

relationships are more likely to develop addictive behaviors such as addictions to the internet (Jia et al., 2017) and 

mobile phones (Liu et al., 2023). According to attachment theory, when the parent—child relationship is poor and 

a healthy parent—child attachment cannot be established, adolescents will seek attachment substitutes (Bowlby, 

1969), which may be people such as teachers (Riley, 2010) or goods such as mobile phones (Konok et al., 2016). If 

adolescents who are neglected by their parents can establish a secure attachment with their teachers, teacher-

student attachment may alleviate the negative impacts of parental neglect on adolescent development 

(Verschueren & Koomen, 2012). Existing research results provide empirical support for the complementary role 

of teacher-student relationships in the association between family risk and its consequences (Roubinov et al., 

2020). Thus, positive teacher-student relationships may attenuate the relationship between parental neglect and 

left-behind adolescents’ gaming disorder. 

The Effect of Trait Self-Control 

Moreover, the bioecological model highlights that physical and mental development is influenced by the 

interactive effect of environmental and individual factors (Bronfenbrenner, 2005). The impact of the interaction of 

environmental and individual factors on individual development is far great than that of either factor on its own 

(Koller et al., 2019; Rankin, 2019). Therefore, the predictive effect of parental neglect on left-behind adolescents’ 

gaming disorder may be affected by individual traits, such as trait self-control. Self-control refers to the ability of 

individuals to overcome impulsive, habitual, or automatic reactions and consciously regulate their thoughts, 

emotions, and behaviors to achieve specific goals (Baumeister et al., 2007). Trait self-control is the tendency to 

control oneself in daily life. Many studies have shown the positive effects of trait self-control on physical and 

mental health (Duckworth, 2011; Will Crescioni et al., 2011). The negative relationship between trait self-control 

and various addictive behaviors (e.g., substance use and online gaming disorder) has been tested by many studies 

(Jeong et al., 2019; Wills et al., 2006). Studies on problematic mobile phone use have consistently identified self-

control as a significant predictor, regardless of the age group, whether in young adults (X. Li et al., 2021) or 



adolescents (Y. Kim et al., 2016). As an internal control force, self-control can alleviate the risk caused by the lack 

of an external social control force, which is often absent in a negative family environment (Flouri et al., 2014; Kim 

et al., 2018). Thus, strong self-control may decrease the relationship between parental neglect and left-behind 

adolescents’ gaming disorder. 

Three-Way Interaction 

In addition, the bioecological model highlights that there are significant interactions among multiple 

environmental and individual factors (Bronfenbrenner, 2005; Koller et al., 2019). Family, school and personality 

factors may interact to predict adolescent development. Previous research has revealed significant effects of 

three-way interactions among individual and environmental factors on adolescent development, such as the 

interactive effect of parental monitoring, peer deviance, and sensation seeking on adolescent delinquency (Mann 

et al., 2015) and of parenting style, interpersonal relationships, and personality traits on internet addiction (Sun & 

Wilkinson, 2020). In this study, there may be a complex three-way interactive effect of parental neglect, teacher-

student relationships, and trait self-control on gaming disorder.  

Hypotheses and Conceptual Model 

Drawing on the bioecological model of human development and previous empirical studies, the current study 

aims to address four research questions: (a) does gaming disorder act as a mediator linking parental neglect and 

adolescent depression? (b) does teacher-student relationship attenuate the association between parental neglect 

and adolescent depression? (c) does trait self-control mitigate the relationship between parental neglect and 

adolescent depression? and (d) do teacher-student relationships and trait self-control interactively moderate the 

relationship between parental neglect and adolescent depression? The presented hypotheses have been 

formulated, and the conceptual model is depicted in Figure 1.  

H1: Parental neglect can contribute to an increased risk of gaming disorder, which, in turn, may exacerbate 

depression among left-behind adolescents. 

H2: Positive teacher-student relationships will decrease the relationship between parental neglect and left-behind 

adolescents’ gaming disorder.  

H3: Strong trait self-control will decrease the relationship between parental neglect and left-behind adolescents’ 

gaming disorder. 

H4: Teacher-student relationships and trait self-control will interactively mitigate the relationship between 

parental neglect and adolescents’ gaming disorder. 

Figure 1. The Conceptual Model. 

 
 

Methods 

Participants and Procedure 

The data were collected between June and December 2020. The present study was approved by the Ethics 

Committee at the first author’s institution. We employed a convenient sampling method to select four secondary 



schools. Within each of these schools, we further selected three classes from grades 7 to 9. These four schools 

were located in two distinct rural areas within the same city. Both of these rural areas are characterized by out-

migration. Individuals whose father and/or mother migrated to urban areas for work and had not been living 

together with them for at least six months were defined as left-behind students. The anonymous survey was 

conducted in classrooms under the supervision of teachers. Participation in the study was voluntary, and no 

mandatory requirements were imposed on the students. A total of 36 students declined to participate, while 32 

students were excluded from the analysis due to incomplete responses. As a result, our final analysis included a 

total of 618 students. Of note, the questionnaire achieved a response rate of 90.09%. The characteristics of these 

left-behind adolescents are presented in Table 1. These left-behind adolescents were between 11 and 15 years 

old (Mage = 13.22, SDage = 0.97). Among the participants, 319 (51.62%) left-behind adolescents were boys, and 299 

(48.38%) were girls. A total of 280 (45.31%) adolescents had one parent who went to the city for work, and 338 

(54.69%) adolescents had both parents heading to the city for work. 

Table 1. Descriptive Statistics of the Participants. 

 
Number Age M(SD) 

Number of one parent 

heading to city 

Number of both parents 

heading to city 

1 Total sample 618 13.22(0.97) 280 338 

2 Male sample 319 13.19(0.98) 153 166 

3 Female sample 299 13.25(0.96) 127 172 

Measurements 

Gaming Disorder 

The Mobile Game Addiction subscale of the Mobile Phone Addiction Type Scale (MPATS, Liu, Xu, et al., 2022) that 

was developed for Chinese adolescents and young adults was used. The MPATS emphasizes four key addiction 

characteristics: inability to control cravings, anxiety and feeling lost, withdrawal and escape, and productivity loss 

(Liu, Xu, et al., 2022). These factors are essential in both substance addiction and technology addiction (Griffiths, 

2017; M. Kwon et al., 2013; Leung, 2008), closely resembling the diagnostic criteria of ICD-11 and DSM-5. The 

Mobile Game Addiction subscale consists of six items (e.g., My family or friends complain that I spend too much time 

playing mobile games) rated on a five-point scale (1 = never, 5 = always). Two items assess the inability to control 

cravings, two items gauge anxiety and feeling lost, one item evaluates withdrawal and escape, and one item 

examines productivity loss. Previous research conducted among Chinese adolescents (Liu, Xu, et al., 2022; Tu et 

al., 2023) has demonstrated that this subscale exhibits high levels of reliability and validity. Cronbach’s α for this 

measure was .86. The index of confirmatory factor analysis (CFA) showed a good fit: χ2/df = 1.34, RMSEA = .02, CFI 

=.99, NFI = .99, GFI = .99. 

Depression 

The Depression Subscale of the Chinese version (Gong et al., 2010) of the Depression-Anxiety-Stress Scale 

(Lovibond & Lovibond, 1995) was used. This subscale includes seven items rated on a four-point scale (0 = never, 

3 = always). Sample items include I could see nothing in the future to be hopeful about and I felt that life was 

meaningless. This subscale has exhibited strong reliability and validity in prior studies conducted among Chinese 

adolescents (e.g., Cao et al., 2023; X. Yang et al., 2019). Cronbach’s α for this measure was .79. The index of CFA 

showed a good fit: χ2/df = 3.10, RMSEA = .056, CFI = .98, NFI = .98, GFI = .96. 

Parental Neglect 

A four-item scale revised by Kwak et al. (2018) based on the parental neglect subscale of the Parent‒Child Conflict 

Tactics Scales (Straus et al., 1998) was used. This scale was used among Chinese left-behind adolescents after a 

strict translation and back-translation procedure. The participants reported their experiences of being neglected 

by their parents in the past 12 months on a five-point scale (0 = never, 1 = 1–2 times, 2 = 3–5 times, 3 = 6–9 times, 

and 4 = more than 10 times). One of the example items is My parents left me alone, even though I had to stay with 

them. The measure’s reliability and validity have been previously demonstrated in research conducted among 



adolescents (Kwak et al., 2018; Liu, Tu, et al., 2022). Cronbach’s α for this measure was .70. The index of CFA showed 

a good fit: χ2/df = 1.09, RMSEA = .01, CFI = .99, NFI = .98, GFI = .99. 

Teacher-Student Relationships 

The teacher-student relationship subscale of the Chinese version of the Delaware School Climate Survey-Student 

(DSCS-S, Bear et al., 2014) was utilized. Participants rated five items (e.g., Teacher treat students with respect) on a 

four-point scale (1 = strongly disagree, 4 = strongly agree). Previous research has demonstrated that DSCS-S exhibits 

satisfactory levels of both reliability and validity (Nie et al., 2018; Pan et al., 2023). Cronbach’s α for this measure 

was .74. The index of CFA showed a good fit: χ2/df = 3.75, RMSEA = .07, CFI = .99, NFI = .98, GFI = .99. 

Trait Self-Control 

The Chinese version (Situ et al., 2016) of the Brief Self-control Scale developed by Tangney et al. (2004) was used. 

Participants rated 13 items (e.g., I am good at resisting temptation) on a five-point scale (1 = not like me at all, 5 = 

very much like me). Numerous previous studies have consistently confirmed the high validity and reliability of this 

scale among Chinese adolescents in China (e.g., Dou et al., 2020; J.-B. Li et al., 2018). Cronbach’s α for this measure 

was .832. The index of CFA showed a good fit: χ2/df = 3.10, RMSEA = .06, CFI = .96, NFI = .95, GFI = .97. 

Main Statistical Analyses 

The independent sample t test was used to analyze whether there were differences in core variables among left-

behind adolescents with different characteristics. A mediation analysis was conducted to examine the mediation 

of gaming disorder between parental neglect and left-behind adolescents’ depression using Model 4 of the 

PROCESS macro for SPSS (Hayes, 2013). An interactive mediation model analysis was performed to reveal the two-

way and three-way interactions of parental neglect, teacher-student relationships and trait self-control using 

Model 11 of the PROCESS macro for SPSS (Hayes, 2013). Gender and age were included as covariates due to the 

elevated risk of gaming disorder among males compared to females, as well as the higher propensity for young 

individuals to engage in gaming disorder compared to older individuals (Stevens et al., 2021; Yu et al., 2021). 

Results 

Preliminary Analysis 

 The results of the independent sample t test indicate that there were no significant differences between 

adolescents with one parent absent and adolescents with both parents absent in scores of teacher-student 

relationships (t = −0.11, p = .911), self-control (t = −0.36, p = .720), and gaming disorder (t = −0.30, p = .767), but 

there were significant differences in scores of parental neglect (t = −5.00, p < .01) and depression (t = −4.12, p < 

.01). Adolescents with both parents absent had higher levels of parental neglect and depression than those with 

one parent absent. Moreover, the results of the independent samples t-test for the core variables indicate that 

there are no significant gender differences observed in parental neglect (t = −1.12, p = .263), teacher-student 

relationships (t = −0.74, p = .461), self-control (t = −0.21, p = .835), gaming disorder (t = 0.14, p = .891), or depression 

(t = 0.68, p = .495) among left-behind children. The correlational relationships among the variables are presented 

in Table 2. Significant correlations were observed among all core variables in left-behind boys and girls. 

Table 2. Descriptive Statistics and Correlations Between Variables. 

Variables Boys (M±SD) Girls (M±SD) 1 2 3 4 5 

1. Parental neglect 2.17±0.68 2.23±0.69 — −.33** −.25** .31** .38** 

2. Teacher-student relationships 2.88±0.71 2.92±0.66 −.28** — .13* −.41** −.43** 

3. Trait self-control 3.64±0.73 3.66±0.69 −.11* .16** — −.36** −.35** 

4. Gaming disorder 2.15±0.96 2.14±0.93 .31** −.51** −.37** — .44** 

5. Depression 6.01±5.39 5.71±5.08 .23** −.46** −.24** .47** — 

Note. N = 618. Values above and below the diagonal represent female and male sample, respectively. *p < .05, **p < .01. 

 



Testing for the Mediation Model 

The mediation analysis results are presented in Table 3. Parental neglect positively predicted depression and 

gaming disorder. When parental neglect and gaming disorder were included in the regression model of 

depression, they both significantly predicted left-behind adolescents’ depression. The mediating effect of gaming 

disorder was 0.13, with a 95% confidence interval of [0.08, 0.18]. The mediation of gaming disorder accounted for 

40.81% of the total effect.  

Table 3. Mediation Analysis of Gaming Disorder. 

Regression equation Significance of regression coefficients Bootstrap 

Outcome variables Independent variables β SE t p LLCI ULCI 

Depression Gender −.04 .11 −0.38 .707 −.26 .18 

 Age −.03 .04 −0.78 .438 −.11 .05 

 School code −.03 .05 −0.58 .562 −.13 .07 

 Parental neglect .31*** .05 6.55 < .001 .21 .40 

Gaming disorder Gender .03 .12 0.27 .787 −.20 .26 

 Age .05 .04 1.28 .201 −.03 .12 

 School code .02 .05 0.40 .686 −.08 .13 

 Parental neglect .31*** .05 5.82 < .001 .20 .41 

Depression Gender −.05 .10 −0.55 .586 −.25 .14 

 Age −.05 .04 −1.40 .163 −.12 .02 

 School code −.04 .05 −0.83 .407 −.13 .05 

 Parental neglect .18*** .05 3.70 < .001 .08 .28 

 Gaming disorder .41*** .05 8.41 < .001 .31 .50 

Note. N = 618. Bootstrap sample size = 5,000. LL = low limit, CI = confidence interval, UL = upper limit. ***p < .001. 

Testing for the Interaction Model 

The results of the interactive model analysis are presented in Table 4. The interaction of parental neglect and 

teacher-student relationships had a significantly negative effect on gaming disorder. Similarly, the interaction of 

parental neglect and trait self-control also had a notable impact on gaming disorder. Furthermore, the three-way 

interaction involving parental neglect, teacher-student relationships, and trait self-control exhibited a significant 

influence on gaming disorder in left-behind adolescents. Conditional analysis showed that the association 

between parental neglect and gaming disorder was strong for left-behind adolescents with low teacher-student 

relationships but was not significant for left-behind adolescents with high teacher-student relationships. The 

association between parental neglect and gaming disorder was strong for left-behind adolescents with low self-

control but was not significant for left-behind adolescents with high trait self-control.  

Table 5 presents the three-way (parental neglect × teacher-student relationships × trait self-control) interactive 

effect on depression through gaming disorder. For left-behind adolescents with a low teacher-student 

relationship, the mediating effect of gaming disorder was significant at low self-control but not significant at high 

self-control. However, for left-behind adolescents with high teacher-student relationships, the mediation of 

gaming disorder was not significant at low or high levels of self-control. Therefore, the protective effect of self-

control on the mediation of gaming disorder was more potent for adolescents with low teacher-student 

relationships than for those with high teacher-student relationships. For left-behind adolescents with low self-

control, the mediating effect of gaming disorder was significant at low teacher-student relationships, but not 

significant at high teacher-student relationships. For left-behind adolescents with high self-control, however, the 

mediation of gaming disorder was not significant at low and high teacher-student relationships. Therefore, the 

protective effect of the teacher-student relationship on the mediation of gaming disorder was more potent for 

adolescents with low self-control than for those with high self-control. 

  



Table 4. Three-Way Interaction Model Analysis. 

Regression equation 
Significance of regression 

coefficients 
Bootstrap 

Outcome Independent variables β SE t p LLCI ULCI 

Gaming 

disorder 
Gender −.01 .10 −0.15 .881 −.21 .18 

Age .06 .03 1.65 .099 −.01 .12 

School code .02 .04 0.39 .697 −.07 .10 

Parental neglect .11** .04 2.92 .004 .04 .19 

Teacher-student relationships −.25*** .05 −5.34 < .001 −.34 −.16 

Trait self-control −.24*** .04 −6.06 < .001 −.32 −.16 

Parental neglect × Teacher-student relationships −.09* .04 −2.10 .036 −.17 −.01 

Parental neglect × Trait self-control −.14** .05 −2.88 .004 −.23 −.04 

Teacher-student relationships × Trait self-control −.15** .05 −2.87 .004 −.25 −.05 

Three-way interaction .12** .04 2.67 .008 .03 .20 

Depression Gender −.05 .10 −0.55 .586 −.25 .14 

Age −.05 .04 −1.40 .163 −.12 .02 

School code −.04 .05 −0.83 .407 −.13 .05 

Parental neglect .18*** .05 3.70 < .001 .08 .28 

Gaming disorder .41*** .05 8.41 < .001 .31 .50 

Note. N = 618. Bootstrap sample size = 5,000. SE = standard error. Three-way interaction = parental neglect × teacher-student relationships × 

trait self-control. *p < .05, **p < .01. ***p < .001. 

Table 5. Conditional Mediating Effects of Gaming Disorder at Different Values of the Two Moderators. 

Values of teacher-student 

relationships 

Values of trait 

self-control 

Mediating 

effect 
SE 

Bootstrap 

LLCI 

Bootstrap 

ULCI 

 M−SD 

M−SD 0.18** .03 .12 .25 

M 0.08** .02 .04 .13 

M+SD −0.02 .03 −.08 .05 

M 

M−SD 0.10** .03 .05 .16 

M 0.05** .02 .02 .08 

M+SD −0.01 .02 −.06 .04 

M+SD 

M−SD 0.02 .04 −.05 .09 

M 0.01 .02 −.03 .06 

M+SD 0.00 .04 −.07 .08 

Note. N = 618. Bootstrap sample size = 5,000. SE = standard error. LL = low limit, CI = confidence interval, UL = upper limit. ** p < .01. 

 

Discussion 

The prevalence of gaming disorder and depression in children and adolescents, particularly those in 

disadvantaged environments, has become a significant concern. Numerous studies have investigated the 

correlation between gaming addiction and depression (e.g., Brunborg et al., 2014; S.-H. Kim & Hwang, 2020; Loton 

et al., 2016). However, research on the combined impact of family, school, and personality traits on mobile gaming 

addiction and depression among left-behind children is still insufficient. To the best of our knowledge, this 

research is one of the first studies focusing on the unique and interactive effects of family, school, and personality 

factors on left-behind adolescents’ gaming disorder and depression. The findings make significant contributions 

to the research field.  

Firstly, Hypothesis 1 was supported. Consistent with previous research conducted before and during the COVID-

19 pandemic on the correlation between problematic mobile phone use and depression, the present study 

discovered a significant association between gaming disorder and depression. Studies conducted prior to the 

onset of the COVID-19 pandemic reported a range of correlation coefficients, from 0.15 to 0.55, between 



problematic mobile phone use and depression (e.g., T. Gao et al., 2017; Ithnain et al., 2018; Jun, 2016; X. Yang et 

al., 2019). Similarly, studies conducted during the COVID-19 pandemic have also revealed correlation coefficients 

within the range of 0.20 to 0.50, indicating a similar relationship (e.g., W.-J. Gao et al., 2023; Lee et al., 2021; X. Yang 

et al., 2021). Our study further confirms the mediating role of gaming disorder between parental neglect and left-

behind adolescents’ depression. The mediating effect of gaming disorder indicates that left-behind adolescents’ 

gaming disorder is influenced by the developmental environment in which they are located, such as parental 

neglect. Negative environmental factor not only contributes to behavioral addiction but also may further affect 

adolescents’ depression. Depression in adolescents should be analyzed, not only in the family system, but also in 

the bioecological techno-subsystem (e.g., mobile internet) because the bioecological techno-microsystem is an 

important environmental system that exerts a critical impact on adolescent development in the internet era 

(Johnson & Puplampu, 2008). 

In line with previous studies that revealed the positive roles of teacher-student relationships in alleviating the risk 

of negative family environments (Luo et al., 2021; Roubinov et al., 2020), the present study showed that teacher-

student relationship can weaken the direct and indirect effects of parental neglect on gaming disorder. These two 

effects were strong in left-behind adolescents with poor teacher-student relationships, but weak in adolescents 

with good teacher-student relationships. As a result, Hypothesis 2 was also supported. The reason why the 

teacher-student relationship plays a protective role in decreasing the negative impacts of parental neglect on left-

behind adolescents may be that high teacher-student attachment can effectively compensate for low parent‒child 

attachment. First, teacher-student attachment can provide emotional warmth and compensate for the emotional 

damage of parental neglect that adolescents have endured. If teachers establish close teacher-student 

relationships with their students, they can help meet adolescents’ psychological needs for emotional warmth 

(Verschueren & Koomen, 2012). In addition, teacher-student attachment can act as a source of social control. 

According to social control theory, the family environment and school education are fundamental social control 

forces. They can shape individual rules and standardize individual behaviors (Sharp et al., 2017). When parents fail 

to guide and regulate adolescents’ mobile phone use behaviors due to the neglect of education, teachers can 

strengthen the connection with adolescents, inform them of the potential harm of mobile games, and correct 

adolescents’ bad mobile game habits, which will greatly help in preventing gaming disorder. 

Consistent with previous research that highlighted the protective moderating role of trait self-control in alleviating 

the impact of negative family factors (Flouri et al., 2014; Kim et al., 2018), the present study revealed that trait self-

control can decrease the direct and indirect effects of parental neglect on gaming disorder. These two effects were 

strong in left-behind adolescents with low self-control but weak in those with high self-control. Therefore, 

Hypothesis 3 was also supported. It is necessary to emphasize self-control among left-behind adolescents, 

because, compared to ordinary adolescents, left-behind adolescents need to rely more on their own efforts in the 

development process. On the one hand, adolescents with high self-control can better regulate their emotions (Tice 

& Bratslavsky, 2000; Wills et al., 2006), which may help weaken the harm of parental emotional neglect. They will 

not have too many negative emotions because of parental emotional neglect, and they will not need to alleviate 

these negative emotions through mobile phones. Moreover, adolescents with high self-control can better 

overcome behavioral impulses (Hofmann et al., 2009), thus weakening the risk of parental education neglect. They 

can better restrain their psychological craving for mobile phones, restrain their impulsive response to mobile 

phones (Khang et al., 2012), and develop good mobile phone use habits. 

In line with Hypothesis 4, parental neglect, teacher-student relationships, and trait self-control significantly 

interacted in predicting adolescents’ gaming disorder and depression. The interactive effect of parental neglect 

and teacher-student relationships on gaming disorder was strong in left-behind adolescents with low the trait self-

control, but not significant in those with high trait self-control. The interactive effect of parental neglect and the 

trait self-control on gaming disorder was strong in left-behind adolescents with poor teacher-student 

relationships, but not significant in those with good teacher-student relationships. These results coincide with the 

bioecological model of human development (Bronfenbrenner, 2005) and the individual-environment interaction 

model (Rankin, 2019), which highlight that there are significant multilevel interactions between individual and 

environmental factors. The complementary moderating role of teacher-student relationships and the trait self-

control suggests that various protective factors do not need to exist simultaneously for the healthy development 

of adolescents and that the protective factors can effectively cooperate. 

From an integration perspective, our research shows that individual development is influenced by complex 

environmental and individual factors. Multiple factors do not function independently of each other. The integrated 

model does not overemphasize the role of a certain environmental or individual factor, and its implications for 



practice are more ecologically valid than those of examining any single influencing factor. Our findings suggest 

that parents and educators cannot analyze the psychology and behavior of adolescents by considering only the 

role of family, school, or individuals. Parental neglect, teacher-student relationships, and self-control are key 

interventions for gaming disorder and depression among left-behind adolescents, but some comprehensive 

interventions may be more effective than individual interventions for any one of these factors.  

Implications and Limitations 

In practical settings, it is crucial to recognize and effectively leverage the beneficial effects of teacher-student 

relationships and self-control, while also implementing interventions that consider their interaction. For left-

behind adolescents whose parents are unable to accompany and whose teacher-student relationship is poor, it is 

particularly important to strengthen their self-control ability to control problematic behaviors and maintain their 

mental health. For left-behind adolescents whose parents are unable to accompany them and whose self-control 

is fragile, teachers should focus more on developing teacher-student relationships, making up for the lack of 

warmth in their families, and promoting their formation of good habits. Previous research has indicated that both 

the teacher-student relationship and trait self-control can be greatly improved through educational interventions. 

For example, a comprehensive review study identified four effective approaches to improving the quality of the 

teacher-student relationship, which include increasing closeness, decreasing conflict, promoting social-emotional 

learning, and emphasizing relationship-driven classroom management (Poling et al., 2022). A review article 

conducted an analysis of different cognitive and behavioral interventions of self-control, revealing consistencies 

in the effectiveness of effort exposure, reward discrimination, reward bundling, interval schedules of 

reinforcement, and impulse control training in enhancing self-control (Smith et al., 2019). These approaches could 

be applied in future intervention practices focusing on teacher-student relationships and trait self-control. 

The present study focuses on gaming disorder; however, its findings may have implications for other types of 

addictive behaviors as well. Various addictive behaviors, such as social media addiction, gambling addiction, and 

pornography addiction, can all be influenced by a combination of family, school, peer, and individual factors. 

Therefore, it is crucial to analyze and intervene in diverse addictive behaviors by considering the complex 

interaction between the individual and environmental factors that influence them. Furthermore, while our study 

is primarily focused on left-behind children in China, its findings also have implications for the psychological well-

being of children in other developing and even developed countries. Similar to China, several developing nations 

have a significant population of left-behind children residing in rural areas. Additionally, in some developed 

countries, children from single-parent families or households where parents work long hours in high-stress jobs 

may also experience neglect and face increased risks of gaming disorder and depression. Hence, future 

researchers could examine the intricate interactions among family, school, and individual factors across different 

cultures to facilitate interventions that align with the unique characteristics of each country and region. 

The present study has several limitations. Firstly, the self-reported data and the cross-sectional questionnaire 

design were insufficient to establish a strict causal relationship between variables. Future research could utilize a 

longitudinal tracking design to more rigorously confirm the impact of family, school, and personality factors on 

adolescent gaming disorder and depression. Secondly, this study focused on only one type of problematic mobile 

phone use and did not compare different types of problematic mobile phone use. There are many types of 

adolescent problematic mobile phone use, and some researchers have also emphasized the problems of mobile 

social addiction (H. E. Kwon et al., 2016) and short-form video addiction (Zhang et al., 2019). Future research can 

test whether different types of problematic mobile phone use play different roles in predicting adolescent 

depression and whether the interaction effects of family, school, and personality on different types of problematic 

mobile phone use of left-behind adolescents are different. Third, this study was conducted during the COVID-19 

pandemic, which may have had an impact on the research outcomes. Although China had made substantial 

progress in controlling the pandemic during that period and the effects of the COVID-19 pandemic on rural areas 

where we conducted our study were comparatively limited, it is possible that the long-term effects of the pandemic 

on psychological and behavioral factors such as depression and problematic mobile phone use persist. In future 

research, we will conduct follow-up studies to compare problematic mobile phone use and depression among 

left-behind children during and post-pandemic, thereby enhancing understanding of the association between 

these two factors. 

  



Conclusion 

In the present study, we found that parental neglect was positively associated with gaming disorder, which in turn 

was positively associated with depression. Teacher-student relationships and trait self-control can independently 

and jointly decrease the predictive effect of parental neglect on gaming disorder and the mediating effect of 

gaming disorder. The moderating role of teacher-student relationships in the mediation of gaming disorder was 

stronger for left-behind adolescents with lower trait self-control. The moderating role of trait self-control in the 

mediation of gaming disorder was stronger for left-behind adolescents with lower teacher-student relationships. 

The present study is one of the first to examine the unique and combined roles of parental neglect, teacher-

student relationships and trait self-control in explaining adolescent gaming disorder and depression. The findings 

of the proposed integration model can provide practical implications with more ecological validity. 

Conflict of Interest  

The authors have no conflicts of interest to declare.  

Authors’ Contribution 

Qingqi Liu: conceptualization, methodology, investigation, data curation, formal analysis, writing—original draft. 

Jingjing Li: resources, investigation, writing—review & editing. Xiaoshi Jin: investigation, writing—review & 

editing. 

 

Acknowledgement 

We would like to thank all the adolescents who participated in the study. 

All authors contributed to the article and approved the submitted version. 

This work was supported by the Program of the Fund of Philosophy and Social Science of Guangdong Province 

(No. GD20CXL05). 

References 

Baumeister, R. F., Vohs, K. D., & Tice, D. M. (2007). The strength model of self-control. Current Directions in 

Psychological Science, 16(6), 351–355. https://doi.org/10.1111/j.1467-8721.2007.00534.x 

Bear, G., Yang, C., Mantz, L., Pasipanodya, E., Hearn, S., & Boyer, D. (2014). Technical manual for Delaware School 

Survey: Scales of school climate, bullying victimization, student engagement, and positive, punitive, and social 

emotional learning techniques. Center for Disabilities Studies, University of Delaware. 

https://www.researchgate.net/publication/340934241_Technical_Manual_for_Delaware_School_Surveys_2019  

Bowlby, J. (1969). Attachment and loss. Basic Books.  

Bronfenbrenner, U. (2005). Making human beings human: Bioecological perspectives on human development. Sage. 

Brunborg, G. S., Mentzoni, R. A., & Frøyland, L. R. (2014). Is video gaming, or video game addiction, associated 

with depression, academic achievement, heavy episodic drinking, or conduct problems? Journal of Behavioral 

Addictions, 3(1), 27–32. https://doi.org/10.1556/jba.3.2014.002 

Cao, C.-h., Liao, X.-l., Gamble, J. H., Li, L.-l., Jiang, X.-Y., Li, X.-D., Griffiths, M. D., Chen, I.-H., & Lin, C.-Y. (2023). 

Evaluating the psychometric properties of the Chinese Depression Anxiety Stress Scale for Youth (DASS-Y) and 

DASS-21. Child and Adolescent Psychiatry and Mental Health, 17, Article 106. https://doi.org/10.1186/s13034-023-

00655-2 

Chang, S.-M., Hsieh, G. M. Y., & Lin, S. S. J. (2018). The mediation effects of gaming motives between game 

involvement and problematic internet use: Escapism, advancement and socializing. Computers & Education, 122, 

43–53. https://doi.org/10.1016/j.compedu.2018.03.007  

https://doi.org/10.1111/j.1467-8721.2007.00534.x
https://www.researchgate.net/publication/340934241_Technical_Manual_for_Delaware_School_Surveys_2019
https://doi.org/10.1556/jba.3.2014.002
https://doi.org/10.1186/s13034-023-00655-2
https://doi.org/10.1186/s13034-023-00655-2
https://doi.org/10.1016/j.compedu.2018.03.007


Chang, S.-M., & Lin, S. S. J. (2019). Online gaming motive profiles in late adolescence and the related longitudinal 

development of stress, depression, and problematic internet use. Computers & Education, 135, 123–137. 

https://doi.org/10.1016/j.compedu.2019.02.003 

Chidambaram, V., Shanmugam, K., & Parayitam, S. (2023). Parental neglect and emotional wellbeing among 

adolescent students from India: Social network addiction as a mediator and gender as a moderator. Behaviour & 

Information Technology, 42(7), 869–887. https://doi.org/10.1080/0144929X.2022.2046164 

China Internet Network Information Center (CNNIC). (2021). 2020年全国未成年人互联网使用情况研究报告 [The 

research report on internet use of Chinese children and adolescents in 2020]. 

https://www.cnnic.net.cn/NMediaFile/old_attach/P020210720571098696248.pdf  

China Internet Network Information Center (CNNIC). (2023). The 52nd statistical report on China’s internet 

development. https://cnnic.cn/NMediaFile/2023/0908/MAIN1694151810549M3LV0UWOAV.pdf 

Ding, L., Yuen, L.-W., Buhs, E. S., & Newman, I. M. (2019). Depression among Chinese left‐behind children: A 

systematic review and meta‐analysis. Child: Care, Health and Development, 45(2), 189–197. 

https://doi.org/10.1111/cch.12642 

Dou, K., Wang, L.-X., Li, J.-B., Wang, G.-D., Li, Y.-Y., & Huang, Y.-T. (2020). Mobile phone addiction and risk-taking 

behavior among Chinese adolescents: A moderated mediation model. International Journal of Environmental 

Research and Public Health, 17(15), Article 5472. https://doi.org/10.3390/ijerph17155472 

Duckworth, A. L. (2011). The significance of self-control. In Proceedings of the National Academy of Sciences (pp. 

2639–2640). PNAS. https://doi.org/10.1073/pnas.1019725108 

English, D. J., Thompson, R., Graham, J. C., & Briggs, E. C. (2005). Toward a definition of neglect in young 

children. Child Maltreatment, 10(2), 190–206. https://doi.org/10.1177/1077559505275178 

Fellmeth, G., Rose-Clarke, K., Zhao, C., Busert, L. K., Zheng, Y., Massazza, A., Sonmez, H., Eder, B., Blewitt, A., 

Lertgrai, W., Orcutt, M., Ricci, K., Mohamed-Ahmed, O., Burns, R., Knipe, D., Hargreaves, S., Hesketh, T., Opondo, 

C., & Devakumar, D. (2018). Health impacts of parental migration on left-behind children and adolescents: A 

systematic review and meta-analysis. The Lancet, 392(10164), 2567–2582. https://doi.org/10.1016/S0140-

6736(18)32558-3 

Finzi, R., Cohen, O., Sapir, Y., & Weizman, A. (2000). Attachment styles in maltreated children: A comparative 

study. Child Psychiatry and Human Development, 31, 113–128. https://doi.org/10.1023/A:1001944509409 

Flouri, E., Midouhas, E., & Joshi, H. (2014). Family poverty and trajectories of children’s emotional and behavioural 

problems: The moderating roles of self-regulation and verbal cognitive ability. Journal of Abnormal Child 

Psychology, 42(6), 1043–1056. https://doi.org/10.1371/journal.pone.0190896 

Gao, T., Xiang, Y.-T., Zhang, H., Zhang, Z., & Mei, S. (2017). Neuroticism and quality of life: Multiple mediating 

effects of smartphone addiction and depression. Psychiatry Research, 258, 457–461. 

https://doi.org/10.1016/j.psychres.2017.08.074 

Gao, W.-J., Hu, Y., Ji, J.-L., & Liu, X.-Q. (2023). Relationship between depression, smartphone addiction, and sleep 

among Chinese engineering students during the COVID-19 pandemic. World Journal of Psychiatry, 13(6), 361–375. 

https://doi.org/10.5498/wjp.v13.i6.361 

Gong, X., Xie, X.-y., Xu, R., & Luo, Y.-j. (2010). Psychometric properties of the Chinese versions of DASS-21 in 

Chinese college students. Chinese Journal of Clinical Psychology, 18(4), 443–446. 

https://psycnet.apa.org/record/2010-23170-021  

Griffiths, M. D. (2017). Behavioural addiction and substance addiction should be defined by their similarities not 

their dissimilarities. Addiction, 112(10), 1718–1720. http://doi.org/10.1111/add.13828 

Hayes, A. F. (2013). Introduction to mediation, moderation, and conditional process analysis: A regression-based 

approach. Guilford Press. https://doi.org/10.1111/jedm.12050 

Hofmann, W., Friese, M., & Strack, F. (2009). Impulse and self-control from a dual-systems perspective. 

Perspectives on Psychological Science, 4(2), 162–176. https://doi.org/10.1111/j.1745-6924.2009.01116.x 

https://doi.org/10.1016/j.compedu.2019.02.003
https://doi.org/10.1080/0144929X.2022.2046164
https://www.cnnic.net.cn/NMediaFile/old_attach/P020210720571098696248.pdf
https://cnnic.cn/NMediaFile/2023/0908/MAIN1694151810549M3LV0UWOAV.pdf
https://doi.org/10.1111/cch.12642
https://doi.org/10.3390/ijerph17155472
https://doi.org/10.1073/pnas.1019725108
https://doi.org/10.1177/1077559505275178
https://doi.org/10.1016/S0140-6736(18)32558-3
https://doi.org/10.1016/S0140-6736(18)32558-3
https://doi.org/10.1023/A:1001944509409
https://doi.org/10.1371/journal.pone.0190896
https://doi.org/10.1016/j.psychres.2017.08.074
https://doi.org/10.5498/wjp.v13.i6.361
https://psycnet.apa.org/record/2010-23170-021
http://doi.org/10.1111/add.13828
https://doi.org/10.1111/jedm.12050
https://doi.org/10.1111/j.1745-6924.2009.01116.x


Ithnain, N., Ghazali, S. E., & Jaafar, N. (2018). Relationship between smartphone addiction with anxiety and 

depression among undergraduate students in Malaysia. International Journal of Health Sciences and Research, 8(1), 

163–171. https://www.researchgate.net/publication/323118342 

Jeong, E. J., Ferguson, C. J., & Lee, S. J. (2019). Pathological gaming in young adolescents: A longitudinal study 

focused on academic stress and self-control in South Korea. Journal of Youth and Adolescence, 48(12), 2333–2342. 

https://doi.org/10.1007/s10964-019-01065-4 

Jia, J., Li, D., Li, X., Zhou, Y., Wang, Y., & Sun, W. (2017). Psychological security and deviant peer affiliation as 

mediators between teacher-student relationship and adolescent internet addiction. Computers in Human 

Behavior, 73, 345–352. https://doi.org/10.1016/j.chb.2017.03.063 

Jihyun, C., & Misook, J. (2023). The mediating effect of subjective happiness in the relationship between parental 

abuse and neglect and internet addiction in adolescents. The Journal of the Convergence on Culture Technology, 

9(6), 471–478. https://doi.org/10.17703/JCCT.2023.9.6.471 

Johnson, G. M., & Puplampu, P. (2008). A conceptual framework for understanding the effect of the internet on 

child development: The ecological techno-subsystem. Canadian Journal of Learning and Technology, 34(1), 19–28. 

http://hdl.handle.net/20.500.11937/13183  

Jun, S. (2016). The reciprocal longitudinal relationships between mobile phone addiction and depressive 

symptoms among Korean adolescents. Computers in Human Behavior, 58, 179–186. 

https://doi.org/10.1016/j.chb.2015.12.061 

Khaleque, A. (2015). Perceived parental neglect, and children’s psychological maladjustment, and negative 

personality dispositions: A meta-analysis of multi-cultural studies. Journal of Child and Family Studies, 24(5), 1419–

1428. https://doi.org/10.1007/s10826-014-9948-x 

Khang, H., Woo, H. J., & Kim, J. K. (2012). Self as an antecedent of mobile phone addiction. International Journal of 

Mobile Communications, 10(1), 65–84. https://doi.org/10.1504/IJMC.2012.044523 

Kim, H. J., Min, J. Y., Min, K.B., Lee, T. J., & Yoo, S. (2018) Relationship among family environment, self-control, 

friendship quality, and adolescents’ smartphone addiction in South Korea: Findings from nationwide data. PLoS 

One 13(2), Article e0190896. https://doi.org/10.1371/journal.pone.0190896  

Kim, H. S., Son, G., Roh, E.-B., Ahn, W.-Y., Kim, J., Shin, S.-H., Chey, J., & Choi, K. H. (2022). Prevalence of gaming 

disorder: A meta-analysis. Addictive Behaviors, 126, Article 107183. https://doi.org/10.1016/j.addbeh.2021.107183 

Kim, S.-H., & Hwang, S.-H. (2020). Effects of adolescents’ game addiction on depression: Moderating effect of self-

control. Journal of the Korea Convergence Society, 11(6), 383–391. https://doi.org/10.15207/JKCS.2020.11.6.383 

Kim, Y., Jeong, J.-E., Cho, H., Jung, D.-J., Kwak, M., Rho, M. J., Yu, H., Kim, D.-J., & Choi, I. Y. (2016). Personality 

factors predicting smartphone addiction predisposition: Behavioral inhibition and activation systems, 

impulsivity, and self-control. PloS One, 11(8), Article e0159788. https://doi.org/10.1371/journal.pone.0159788 

Koller, S. H., dos Santos Paludo, S., & De Morais, N. A. (Eds.). (2019). Ecological engagement: Urie Bronfenbrenner’s 

method to study human development. Springer International Publishing. https://doi.org/10.1007/978-3-030-27905-

9 

Konok, V., Gigler, D., Bereczky, B. M., & Miklósi, Á. (2016). Humans’ attachment to their mobile phones and its 

relationship with interpersonal attachment style. Computers in Human Behavior, 61, 537–547. 

https://doi.org/10.1016/j.chb.2016.03.062 

Kushlev, K., & Leitao, M. R. (2020). The effects of smartphones on well-being: Theoretical integration and 

research agenda. Current Opinion in Psychology, 36, 77–82. https://doi.org/10.1016/j.copsyc.2020.05.001 

Kwak, J. Y., Kim, J. Y., & Yoon, Y. W. (2018). Effect of parental neglect on smartphone addiction in adolescents in 

South Korea. Child Abuse & Neglect, 77, 75–84. https://doi.org/10.1016/j.chiabu.2017.12.008 

Kwok, S. Y. C. L., & Gu, M. (2019). Childhood neglect and adolescent suicidal ideation: A moderated mediation 

model of hope and depression. Prevention Science, 20(5), 632–642. https://doi.org/10.1007/s11121-018-0962-x 

Kwon, H. E., So, H., Han, S. P., & Oh, W. (2016). Excessive dependence on mobile social apps: A rational addiction 

perspective. Information Systems Research, 27(4), 919–939. https://doi.org/10.1287/isre.2016.0658 

https://www.researchgate.net/publication/323118342
https://doi.org/10.1007/s10964-019-01065-4
https://doi.org/10.1016/j.chb.2017.03.063
https://doi.org/10.17703/JCCT.2023.9.6.471
http://hdl.handle.net/20.500.11937/13183
https://doi.org/10.1016/j.chb.2015.12.061
https://doi.org/10.1007/s10826-014-9948-x
https://doi.org/10.1504/IJMC.2012.044523
https://doi.org/10.1371/journal.pone.0190896
https://doi.org/10.1016/j.addbeh.2021.107183
https://doi.org/10.15207/JKCS.2020.11.6.383
https://doi.org/10.1371/journal.pone.0159788
https://doi.org/10.1007/978-3-030-27905-9
https://doi.org/10.1007/978-3-030-27905-9
https://doi.org/10.1016/j.chb.2016.03.062
https://doi.org/10.1016/j.copsyc.2020.05.001
https://doi.org/10.1016/j.chiabu.2017.12.008
https://doi.org/10.1007/s11121-018-0962-x
https://doi.org/10.1287/isre.2016.0658


Kwon, M., Lee, J.-Y., Won, W.-Y., Park, J.-W., Min, J.-A., Hahn, C., Gu, X., Choi, J.-H., & Kim, D.-J. (2013). Development 

and validation of a Smartphone Addiction Scale (SAS). PloS One, 8(2), Article e56936. 

https://doi.org/10.1371/journal.pone.0056936 

Lee, J., Lim, H., Allen, J., Choi, G., & Jung, J. (2021). Smartphone addiction and depression among low-income boys 

since COVID-19: The moderating effect of being an only child. Healthcare, 9(10), Article 1350. 

https://doi.org/10.3390/healthcare9101350 

Leeb, R. T., Lewis, T., & Zolotor, A. J. (2011). A review of physical and mental health consequences of child abuse 

and neglect and implications for practice. American Journal of Lifestyle Medicine, 5(5), 454–468. 

https://doi.org/10.1177/1559827611410266 

Leung, L. (2008). Linking psychological attributes to addiction and improper use of the mobile phone among 

adolescents in Hong Kong. Journal of Children and Media, 2(2), 93–113. 

https://doi.org/10.1080/17482790802078565 

LeVine, R. A. (2003). Childhood socialization: Comparative studies of parenting, learning and educational change 

[Unpublished doctoral dissertation]. University of Hong Kong. 

Li, J.-B., Vazsonyi, A. T., & Dou, K. (2018). Is individualism-collectivism associated with self-control? Evidence from 

Chinese and US samples. PloS One, 13(12), Article e0208541. https://doi.org/10.1371/journal.pone.0208541 

Li, K., Guang, Y., Ren, L., Zhan, X., Tan, X., Luo, X., & Feng, Z. (2021). Network analysis of the relationship between 

negative life events and depressive symptoms in the left-behind children. BMC Psychiatry, 21, Article 429. 

https://doi.org/10.1186/s12888-021-03445-2 

Li, X., Feng, X., Xiao, W., & Zhou, H. (2021). Loneliness and mobile phone addiction among Chinese college 

students: The mediating roles of boredom proneness and self-control. Psychology Research and Behavior 

Management, 14, 687–694. https://doi.org/10.2147/PRBM.S315879 

Lin, Y., Liu, Q. X., Yu, S., & Zhou, Z. K. (2021). 父母忽视与青少年网络游戏成瘾的关系: 

希望的中介作用和性别的调节作用 [The relationship between parents neglect and online gaming addiction among 

adolescents: The mediating role of hope and gender difference]. Psychological Development and Education, 37(1), 

109–119. https://doi.org/10.16187/j.cnki.issn1001-4918.2021.01.14  

Liu, Q.-Q., Tu, W., Shang, Y.-F., & Xu, X.-P. (2022). Unique and interactive effects of parental neglect, school 

connectedness, and trait self-control on mobile short-form video dependence among Chinese left-behind 

adolescents. Child Abuse & Neglect, 134, Article 105939. https://doi.org/10.1016/j.chiabu.2022.105939 

Liu, Q. Q., Xu, X. P., Yang, X. J., Xiong, J., & Hu, Y.-T. (2022). Distinguishing different types of mobile phone 

addiction: Development and validation of the Mobile Phone Addiction Type Scale (MPATS) in adolescents and 

young adults. International Journal of Environmental Research and Public Health, 19(5), Article 2593. 

https://doi.org/10.3390/ijerph19052593  

Liu, Q. Q., Yang, X. J., & Nie, Y. G. (2023). Interactive effects of cumulative social-environmental risk and trait 

mindfulness on different types of adolescent mobile phone addiction. Current Psychology, 42(20), 16722–16738. 

https://doi.org/10.1007/s12144-022-02899-1  

Loton, D., Borkoles, E., Lubman, D., & Polman, R. (2016). Video game addiction, engagement and symptoms of 

stress, depression and anxiety: The mediating role of coping. International Journal of Mental Health and Addiction, 

14(4), 565–578. https://doi.org/10.1007/s11469-015-9578-6 

Lovibond, P. F., & Lovibond, S. H. (1995). The structure of negative emotional states: Comparison of the 

Depression Anxiety Stress Scales (DASS) with the Beck Depression and Anxiety Inventories. Behaviour Research 

and Therapy, 33(3), 335–343. https://doi.org/10.1016/0005-7967(94)00075-U 

Luo, Y., Wu, A., & Zhang, H. (2021). Parental punishment and adolescents’ loneliness: A moderated mediation 

model of general self-concept and teacher–student relationships. Frontiers in Psychology, 12, 693222. 

https://doi.org/10.3389/fpsyg.2021.693222 

Mann, F. D., Kretsch, N., Tackett, J. L., Harden, K. P., & Tucker-Drob, E. M. (2015). Person×environment 

interactions on adolescent delinquency: Sensation seeking, peer deviance and parental monitoring. Personality 

and Individual Differences, 76, 129–134. https://doi.org/10.1016/j.paid.2014.11.055 

https://doi.org/10.1371/journal.pone.0056936
https://doi.org/10.3390/healthcare9101350
https://doi.org/10.1177/1559827611410266
https://doi.org/10.1080/17482790802078565
https://doi.org/10.1371/journal.pone.0208541
https://doi.org/10.1186/s12888-021-03445-2
https://doi.org/10.2147/PRBM.S315879
https://doi.org/10.16187/j.cnki.issn1001-4918.2021.01.14
https://doi.org/10.1016/j.chiabu.2022.105939
https://doi.org/10.3390/ijerph19052593
https://doi.org/10.3390/ijerph19052593
https://doi.org/10.1007/s12144-022-02899-1
https://doi.org/10.1007/s11469-015-9578-6
https://doi.org/10.1016/0005-7967(94)00075-U
https://doi.org/10.3389/fpsyg.2021.693222
https://doi.org/10.1016/j.paid.2014.11.055


Maughan, D., & Moore, S. C. (2010). Dimensions of child neglect: An exploration of parental neglect and its 

relationship with delinquency. Child Welfare, 89(4), 47–65. https://www.jstor.org/stable/45400470 

Ministry of Civil Affairs of the People’s Republic of China. (2021). 民政部:“十三五”末全国农村留守儿童643.6万名 

较“十三五”初降近三成 [At the end of the 13th five-year plan, there were 6.436 million left-behind children in 

rural areas, marking a decline of almost 30% from the outset of the 13th five-year plan]. 

https://new.qq.com/rain/a/20210223A09KKO00 

Nie, Q., Zhang, D., Teng, Z., Lu, X., & Guo, C. (2018). How students perceived school climate effect on subjective 

and objective academic achievement: The mediating role of psychological suzhi. Psychological Development and 

Education, 34(6), 715–723. https://doi.org/10.16187/j.cnki.issn1001-4918.2018.06.10  

Pan, Y., Liang, S., Shek, D. T. L., Zhou, D., & Lin, X. (2023). Perceived school climate and adolescent behaviors 

among Chinese adolescents: Mediating effect of social‐emotional learning competencies. Psychology in the 

Schools, 60(9), 3435–3451. https://doi.org/10.1002/pits.22932 

Poling, D. V., Van Loan, C. L., Garwood, J. D., Zhang, S., & Riddle, D. (2022). Enhancing teacher-student 

relationship quality: A narrative review of school-based interventions. Educational Research Review, 37, Article 

100459. https://doi.org/10.1016/j.edurev.2022.100459 

Rankin, P. S. (2019). Bridging the theory to evidence gap: A systematic review and analysis of individual × environment 

models of child development [Unpublished doctoral dissertation]. The University of Queensland. 

Riley, P. (2010). Attachment theory and the teacher-student relationship: A practical guide for teachers, teacher 

educators and school leaders. Routledge. https://doi.org/10.4324/9780203845783 

Roubinov, D. S., Boyce, W. T., & Bush, N. R. (2020). Informant-specific reports of peer and teacher relationships 

buffer the effects of harsh parenting on children’s oppositional defiant disorder during 

kindergarten. Development and Psychopathology, 32(1), 163–174. https://doi.org/10.1017/S0954579418001499 

Sbarra, D. A., Briskin, J. L., & Slatcher, R. B. (2019). Smartphones and close relationships: The case for an 

evolutionary mismatch. Perspectives on Psychological Science, 14(4), 596–618. 

https://doi.org/10.1177/1745691619826535 

Sciarrino, N. A., Hernandez, T. E., & Davidtz, J. (2014). Neglect and attachment insecurity. In D. A. Scott (Ed.), 

Understanding child neglect (pp. 19–24). Australian Institute of Family Studies. https://doi.org/10.1007/978-3-319-

74811-5_3 

Sharp, R., Green, A., & Lewis, J. (2017). Education and social control: A study in progressive primary education. 

Routledge. 

Situ, Q.-M., Li, J.-B., & Dou, K. (2016). Reexamining the linear and U‐shaped relationships between self‐control 

and emotional and behavioural problems. Asian Journal of Social Psychology, 19(2), 177–185. 

https://doi.org/10.1111/ajsp.12118 

Smith, T., Panfil, K., Bailey, C., & Kirkpatrick, K. (2019). Cognitive and behavioral training interventions to promote 

self-control. Journal of Experimental Psychology: Animal Learning and Cognition, 45(3), 259–279. 

https://doi.org/10.1037/xan0000208 

Stevens, M. W., Dorstyn, D., Delfabbro, P. H., & King, D. L. (2021). Global prevalence of gaming disorder: A 

systematic review and meta-analysis. Australian & New Zealand Journal of Psychiatry, 55(6), 553–568. 

https://doi.org/10.1177/0004867420962851 

Straus, M. A., Hamby, S. L., Finkelhor, D., Moore, D. W., & Runyan, D. (1998). Identification of child maltreatment 

with the Parent-Child Conflict Tactics Scales: Development and psychometric data for a national sample of 

American parents. Child Abuse & Neglect, 22(4), 249–270. https://doi.org/10.1016/S0145-2134(97)00174-9 

Sun, Y., & Wilkinson, J. S. (2020). Parenting style, personality traits, and interpersonal relationships: A model of 

prediction of internet addiction. International Journal of Communication, 14, 2163–2185. 

https://ijoc.org/index.php/ijoc/article/view/11226/3052 

Tangney, J. P., Baumeister, R. F., & Boone, A. L. (2004). High self-control predicts good adjustment, less pathology, 

better grades, and interpersonal success. Journal of Personality, 72(2), 271–324. https://doi.org/10.1111/j.0022-

3506.2004.00263.x 

https://www.jstor.org/stable/45400470
https://new.qq.com/rain/a/20210223A09KKO00
https://doi.org/10.16187/j.cnki.issn1001-4918.2018.06.10
https://doi.org/10.1002/pits.22932
https://doi.org/10.1016/j.edurev.2022.100459
https://doi.org/10.4324/9780203845783
https://doi.org/10.1017/S0954579418001499
https://doi.org/10.1177/1745691619826535
https://doi.org/10.1007/978-3-319-74811-5_3
https://doi.org/10.1007/978-3-319-74811-5_3
https://doi.org/10.1111/ajsp.12118
https://doi.org/10.1037/xan0000208
https://doi.org/10.1177/0004867420962851
https://doi.org/10.1016/S0145-2134(97)00174-9
https://ijoc.org/index.php/ijoc/article/view/11226/3052
https://doi.org/10.1111/j.0022-3506.2004.00263.x
https://doi.org/10.1111/j.0022-3506.2004.00263.x


Teng, Z., Pontes, H. M., Nie, Q., Xiang, G., Griffiths, M. D., & Guo, C. (2020). Internet gaming disorder and 

psychosocial well-being: A longitudinal study of older-aged adolescents and emerging adults. Addictive 

Behaviors, 110, Article 106530. https://doi.org/10.1016/j.addbeh.2020.106530 

Tice, D. M., & Bratslavsky, E. (2000). Giving in to feel good: The place of emotion regulation in the context of 

general self-control. Psychological Inquiry, 11(3), 149–159. https://doi.org/10.1207/S15327965PLI1103_03 

Tu, W., Nie, Y., & Liu, Q. (2023). Does the effect of stress on smartphone addiction vary depending on the gender 

and type of addiction? Behavioral Sciences, 13(10), Article 810. https://doi.org/10.3390/bs13100810 

Verschueren, K., & Koomen, H. M. Y. (2012). Teacher–child relationships from an attachment 

perspective. Attachment & Human Development, 14(3), 205–211. https://doi.org/10.1080/14616734.2012.672260  

Wang, L., Feng, Z., Yang, G., Yang, Y., Dai, Q., Hu, C., Liu, K., Guang, Y., Zhang, R., Xia, F., & Zhao, M. (2015). The 

epidemiological characteristics of depressive symptoms in the left-behind children and adolescents of 

Chongqing in China. Journal of Affective Disorders, 177, 36–41. https://doi.org/10.1016/j.jad.2015.01.002 

Wentzel, K. R. (1997). Student motivation in middle school: The role of perceived pedagogical caring. Journal of 

Educational Psychology, 89(3), 411–419. https://doi.org/10.1037/0022-0663.89.3.411 

Will Crescioni, A., Ehrlinger, J., Alquist, J. L., Conlon, K. E., Baumeister, R. F., Schatschneider, C., & Dutton, G. R. 

(2011). High trait self-control predicts positive health behaviors and success in weight loss. Journal of Health 

Psychology, 16(5), 750–759. https://doi.org/10.1177/1359105310390247 

Wills, T. A., Walker, C., Mendoza, D., & Ainette, M. G. (2006). Behavioral and emotional self-control: Relations to 

substance use in samples of middle and high school students. Psychology of Addictive Behaviors, 20(3), 265–278. 

https://doi.org/10.1037/0893-164X.20.3.265  

World Health Organization. (2018, September 14). Inclusion of “gaming disorder” in ICD-11. 

https://www.who.int/news/item/14-09-2018-inclusion-of-gaming-disorder-in-icd-11 

Xu, L. Y., & Chen, X. D. (2020). 留守儿童沉迷手机游戏问题的解决路径——基于优势视角的研究 [Analysis on the 

problems of left-behind children’s mobile game addiction: From the perspective of advantages]. Society Public 

Welf, 3, 62–64. 

https://xueshu.baidu.com/usercenter/paper/show?paperid=1q400cn0bd090pc05m6g0a60aj076365&site=xuesh

u_se&hitarticle=1  

Yang, B., Cai, G., Xiong, C., & Huang, J. (2021). Relative deprivation and game addiction in left-behind children: A 

moderated mediation. Frontiers in Psychology, 12, Article 639051. https://doi.org/10.3389/fpsyg.2021.639051 

Yang, X., Hu, H., Zhao, C., Xu, H., Tu, X., & Zhang, G. (2021). A longitudinal study of changes in smart phone 

addiction and depressive symptoms and potential risk factors among Chinese college students. BMC 

Psychiatry, 21, Article 252. https://doi.org/10.1186/s12888-021-03265-4 

Yang, X., Zhou, Z., Liu, Q., & Fan, C. (2019). Mobile phone addiction and adolescents’ anxiety and depression: The 

moderating role of mindfulness. Journal of Child and Family Studies, 28(3), 822–830. 

https://doi.org/doi.org/10.1007/s10826-018-01323-2 

Yu, Y., Mo, P. K. H., Zhang, J., Li, J., & Lau, J. T. F. (2021). Why is internet gaming disorder more prevalent among 

Chinese male than female adolescents? The role of cognitive mediators. Addictive Behaviors, 112, Article 106637. 

https://doi.org/10.1016/j.addbeh.2020.106637 

Zhang, X., Wu, Y., & Liu, S. (2019). Exploring short-form video application addiction: Socio-technical and 

attachment perspectives. Telematics and Informatics, 42, Article 101243. 

https://doi.org/10.1016/j.tele.2019.101243 

Zhen, R., Li, L., Ding, Y., Hong, W., & Liu, R.-D. (2020). How does mobile phone dependency impair academic 

engagement among Chinese left-behind children? Children and Youth Services Review, 116, Article 105169. 

https://doi.org/10.1016/j.childyouth.2020.105169 

Zhou, H. Z. (2018). 青少年成瘾行为调研报告—基于 2017/2018青少年健康行为网络问卷调查数据分析 [Research 

report on adolescent addictive behaviors: Analysis of the online questionnaire survey data of 2017/2018 

adolescent health behaviors]. https://www.chinanews.com.cn/sh/2018/07-02/8553248.shtml

https://doi.org/10.1016/j.addbeh.2020.106530
https://doi.org/10.1207/S15327965PLI1103_03
https://doi.org/10.3390/bs13100810
https://doi.org/10.1080/14616734.2012.672260
https://doi.org/10.1016/j.jad.2015.01.002
https://doi.org/10.1037/0022-0663.89.3.411
https://doi.org/10.1177/1359105310390247
https://doi.org/10.1037/0893-164X.20.3.265
https://www.who.int/news/item/14-09-2018-inclusion-of-gaming-disorder-in-icd-11
https://xueshu.baidu.com/usercenter/paper/show?paperid=1q400cn0bd090pc05m6g0a60aj076365&site=xueshu_se&hitarticle=1
https://xueshu.baidu.com/usercenter/paper/show?paperid=1q400cn0bd090pc05m6g0a60aj076365&site=xueshu_se&hitarticle=1
https://doi.org/10.3389/fpsyg.2021.639051
https://doi.org/10.1186/s12888-021-03265-4
https://doi.org/doi.org/10.1007/s10826-018-01323-2
https://doi.org/10.1016/j.addbeh.2020.106637
https://doi.org/10.1016/j.tele.2019.101243
https://doi.org/10.1016/j.childyouth.2020.105169


Appendix 

Mobile Game Addiction Subscale 

Please rate the extent to which the following statements fit your actual situation. The applicability rating scale is: 

1 = Never 

2 = Rarely 

3 = Occasionally 

4 = Often 

5 = Always 

 

1. I think the amount of time I spend playing mobile games each day is too short. 

2. My family or friends complain that I spend too much time playing mobile games. 

3. I get irritable when I can’t play mobile games for a period of time. 

4. When I quit the mobile game, I feel very lost and unhappy. 

5. When I’m depressed, I pick up my phone and play games. 

6. My relationship with my family has suffered because I’m addicted to mobile gaming. 

Depression Subscale of the Depression-Anxiety-Stress Scale (DASS-21) 

Please read each statement and circle a number 0, 1, 2, or 3 to indicate how much the statement applied to you 

over the past week. There are no right or wrong answers. Do not spend too much time on any statement. 

The applicability rating scale is: 

0 = Did not apply to me at all 

1 = Applied to me to some degree or some of the time 

2 = Applied to me to a considerable degree or a good part of the time 

3 = Applied to me very much or most of the time 

 

1. I couldn’t seem to experience any positive at all. 

2. I found it difficult to work up the initiative to do things. 

3. I felt that I had nothing to look forward to. 

4. I felt downhearted and blue. 

5. I was unable to become enthusiastic about anything. 

6. I felt I wasn’t worth much as a person. 

7. I felt that life was meaningless. 

Parental Neglect Subscale 

Please report on neglect experiences that occurred in the past 12 months. The applicability rating scale is: 

1 = Never 

2 = 1–2 times 

3 = 3–5 times 

4 = 6–9 times 

5 = More than 10 times 

 

1. My parents left me alone, even though I had to stay with them. 

2. My parents didn’t give me a meal on time. 

3. My parents didn’t take me to the hospital when I needed treatment. 

4. My parents didn’t care for me because drank alcohol or drugs. 

  



Teacher-Student Relationship Subscale 

Please read each statement and mark the response that best shows how much you agree. The applicability rating 

scale is: 

1 = Strongly disagree 

2 = Disagree 

3 = Agree 

4 = Strongly agree 

 

1. Teachers care about their students. 

2. Teachers listen to students when they have problems. 

3. Adults who work here care about the students. 

4. Teachers like their students. 

5. Students like their teachers. 

Brief Self-Control Scale 

Using the scale provided, please indicate how much each of the following statements reflects how you typically 

are. Items were rated on a 5-point scale, anchored from 1 not at all like me to 5 very much like me. 

 

1. I am good at resisting temptation. 

2. I have a hard time breaking bad habits. 

3. I am lazy. 

4. I say inappropriate things. 

5. I do certain things that are bad for me, if they are fun. 

6. I refuse things that are bad for me. 

7. I wish I had more self-discipline. 

8. People would say that I have iron self-discipline. 

9. Pleasure and fun sometimes keep me from getting work done. 

10. I have trouble concentrating. 

11. I am able to work effectively toward long-term goals. 

12. Sometimes I can’t stop myself from doing something, even if I know it is wrong. 

13. I often act without thinking through all the alternatives.  
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